








Report on pedagogical developments made to harmonise approaches 

to PDP in HE and pre–HE within the project

1.1 Aim

The aim of this strand of the project was to explore possibilities for pedagogical harmonization in PDP between the HE sector and the 16-19 sector.

1.2 Objectives

A pedagogical feasibility study was proposed, with a baseline C&IT demonstration link.  The University of Nottingham was to be linked with four 16-19 institutions in the Nottingham area using the National Record of Achievement and similar schools and colleges in the Progress File Demonstration Projects

The baseline C&IT link was successfully completed in July 2001, with information being transferred from Greenwood Dale School (a school with technology college status) on one of their 6th form students who subsequently took up a place at Nottingham University to study Physics.  This was the only institution with sufficient – and sufficiently modern – hardware to carry out the task.

The University was linked with a City 11-18 comprehensive school (with technology college status), a County comprehensive school, a sixth form college and an FE college.  

Links between the four Nottingham institutions and the institutions in the Progress File Demonstration Projects varied considerably in their effectiveness.  Links with Northumberland were, and continue to be, close and productive.  It was extremely difficult, however, to find an institution which “matched” the school with technology college status; a link was found very late in the day and the school was visited, but much more could have been achieved if this link had been made earlier.  It is likely that work will be done later with this particular school if objective one is continued.

The main outcome of the feasibility study became, after discussion between teachers and university tutors, a pilot Transition Document to link with the ePARs system at Nottingham University.  This was decided, after discussion and wide consultation, to be the most practical method of harmonising the transition. 
1.3 
Account of Developments

The Transition Document, or New Entrant Profile, was first put forward at a twilight session of university tutors and school and 6th form college teachers.  It was agreed that the Personal Statement, useful as it is for deciding university entrance, was not similarly useful for personal tutors.  Some discussion took place as to the format of the New Entrant Profile and the questions it should contain, and this became the first draft.

Consultation then took place with first year widening participation students, who talked about the personal nature of some things they would like their tutors to be aware of, e.g. dyslexia, and the fact that the assumption was automatically made that if a student was living at home, there would be no problems.  Little was known about what happened during a personal tutorial, so a series of previously answered questions would be a useful indicator.

The second draft was also shown to a group of teachers and FE college tutors, who were quite dismissive, said that their students would not bother to complete it, they had no time to deal with it, their students had no access to IT facilities and never went to the library.  This contribution was so negative that it did not form a third draft, but was useful in some ways in that it confirmed the thought that teachers would be less likely to complete any kind of transition document than their students.  This was confirmed during the next consultation.

Sixth form students (some of them students of the above-mentioned teachers) were the next consultation group, and their input was valuable in the sense that they were nearest the target group in experience of HE.  One student commented that a document completed before term started and sent in advance to a personal tutor would act as a useful ice breaker.

Activists in the Students’ Union formed the next consultation group, and, although their input was in some ways rather blasé in respect of the questions in the New Entrant Profile which they felt they would or would not have bothered to answer, they made useful contributions regarding the format, and one student told of a friend who was terrified about her first personal tutorial; a document such as the Transition Document would calm nerves.

The document went back to the widening participation group, and then to university tutors responsible for PARs or ePARs in their schools.  With some minor alterations two trials were agreed upon: a paper version in Geography, and an electronic version in Electronic and Electrical Engineering.  Both versions were slightly “customised” and then trialled in August/September 2002.

Although both tutors and students strongly felt that the document should have space, for those who so wish, to mention worries, write about disabilities or disclose other personal details, and should therefore be informal in nature and “user friendly”, the project team was advised that, under the new disability legislation, it was necessary to rein back some of the questions.  This resulted in a much more formal document.  (See Annexes 1-3) 

Successes

a Some schools were successfully linked – especially those with links in the Northumberland Demonstration Projects.  It depended largely upon the time available and the enthusiasm of staff concerned.

b The links between university and schools and college staff were both successful and productive, with very effective consultation and collaboration on the Transition Document.

c Students from 16 –19 institutions were successfully brought into the university for workshops in addition to the usual university Open Day.

d There was very wide and enthusiastic consultation on the Transition Document; many new undergraduates do not know what to expect at their first personal tutorial, and, with the  student socio-economic base widening, this situation is likely to be more common. 

Lessons learned

1 Teacher workload and the need to cover for absent colleagues limits what can be done in school.

2 There is little need for academic information to be passed on to universities; it appears on the UCAS form and if a student succeeds in obtaining a place at university, their academic qualifications must of necessity be sufficient.

3 Both students and university staff feel that the UCAS Personal Statement is extremely narrow and limited in the information it gives to the personal tutor at the student’s final destination – i.e. the university at which they begin their HE studies.  Students can change a great deal between writing their Personal Statement and taking up their place, especially if they have a gap year, or go to work for a year.

4 With Widening Access there will be an increased need for student support as new types of entrants transfer from the schools sector to HE.

5 Students have left school or college by May in their final year, so this makes it difficult for staff to keep in touch with them.

6 There is a national recommendation for an HE Progress File.  Schools will be increasingly using the new Progress File as a replacement for the old NRA; a link between the two progress files seems both logical and sensible.  Students already using Progress File in schools and colleges are used to reflection and will regard it as natural to continue this.

7 Transition is the weak link, according to UCAS (see latest report - Paving the Way, May 2002) and the Transition Document goes some way to smooth this path. 

8 Some students are extremely nervous before their first personal tutorial; most do not know what to expect, and, as the student socio-economic base widens, this is likely to be more common.

1.4
Evaluation
a
Both Transition Documents, paper and electronic, were discussed with the tutor responsible for PARs in their schools, and as far as possible met the needs of each school; piloting would provide the answer.  However, several changes were necessary in order to comply with the requirements of the new Disabilities Act.  These changes had the effect of making the document  more formal, less user-friendly than was the original intention. (See Annexes 1–3)

b
There are no definite outcomes at the time of writing this report; the Transition Document was trialled in August and September 2002 and evaluation is in process.  The fact, however, that 187 of a possible 191 students in Geography completed (in great detail) and returned the paper version would indicate a degree of success.  The access problem with the electronic version makes evaluation more difficult, although 48 students accessed the site between 10 -  23 September and 39 chose to complete the questionnaire.  The question now needs to be asked: are students more willing to complete a paper questionnaire than an  electronic one for reasons of confidentiality?

1.5 Continuation Strategy and Associated Activities

The Transition Document will be subject to review by focus groups of tutors and students which will be convened in 2002-03.  Further related work with the University of Nottingham Widening Participation team and the developing Nottingham Passport initiative in the City of Nottingham will begin in October, creating a potential “16-19 into HE” demonstration site of national importance, by linking Progress File work in both sectors. 

Annex 1

Final version after consultation was completed but before Disability Act changes

PRE – ENTRY QUESTIONNAIRE

Letting Us Know About You

1. Why did you choose Nottingham, and why this course?  How do you think learning will be different from what you’re used to at school or college?

2. As well as the degree – what do you hope to get involved in,  both  academically and personally, during your time at University?  Where do you see yourself in 5 years’ time?

3. What are your interests and leisure activities?  (Put down what you actually do – even if it’s watching “The X Files”!)

4. Do you do any kind of voluntary or paid work?

5. Try to specify 3 strengths, 3 skills and 3 qualities that you possess and you think will be useful to you during the next three years.

6. What have you been doing since you left school or college?

7. Where have you arranged to live?

8. Is there anything that you’re worried about?  (Could be your course, accommodation, money – anything at all) Student Advice Centre number/link goes here

9. Is there anything else that you’d like to add, questions that you’d like to flag up for discussion at your first personal tutorial?  (Maybe something you consider to be important that won’t fit into any of the above questions: personal circumstances, learning difficulties, personal values, etc.)

By the way – don’t feel that it’s compulsory to fill this box in!

10. Do any of the following apply to you?  Tick the box if appropriate.

· I have a disability (don’t feel you have to disclose anything here, but it’ll help us provide the right support if necessary)

· I have used Progress File at school or college

· I have studied Key Skills in 

· Communication

· Application of Number

· IT

· Improving Own Learning and Performance

· Working with Others

· Problem Solving
Annex 3

RECOMMENDED INTRODUCTION TO THE QUESTIONNAIRE

FOR USE ON THE WEBSITE

This questionnaire is to help your Personal Tutor get to know a little about you before you arrive.  It is also designed to get you thinking about your imminent undergraduate career in the light of your aptitude and skills at the present time.  Completing and returning this questionnaire is entirely voluntary but it will help “break the ice” at the first meeting with your Personal Tutor, help us begin to plan your undergraduate career and possibly let us deal with any issues that may be worrying you.

SUGGESTED AUTOMATIC ACKNOWLEDGEMENT OF RECEIPT OF A COMPLETED ELECTRONIC VERSION OF THE QUESTIONNAIRE

Thank you for completing this questionnaire.  Should you need to make any changes to it, simply repeat the process you followed the first time.  Just before the start of term, it will be forwarded to your Personal Tutor.  Don’t forget the Student Advice Centre number (0115 970 1216) and email address  (student-advice-centre@nottingham.ac.uk ) if there’s anything you need to deal with now. 
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