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The  Newcastle-Nottingham Internet-PARs Project 2000-02

Internet-PARs as a key national resource: (i) ‘Making the Links’(ii) ‘Facilitating Implementation at the institutional level’ 

Executive Summary
A. National context

The original drivers of this project were:

· The success of the Newcastle-Nottingham Internet-PARs Project 1998-2000 (http://www.internet-pars.ac.uk/PAR_docs/info-pars-Final-Report.pdf) which piloted a web-based recording system to support personal development planning (PDP) in association with personal tutoring

· The UUK/SCoP/LTSN/QAA policy recommendations that HEIs introduce Transcripts by 2002 and PDP by 2005

· The desire of the project team and the funding bodies to link developments in HE with those in other sectors in order to demonstrate the feasibility of achieving a continuum of C&IT-based support for Lifelong Learning

New drivers for the HE Progress File initiative now include:

· Changes in 14-19 education which will strengthen PDP in the pre-HE sector

· Release of new DfES Progress File materials for schools and adult learners (September 2002)

· Implications for the support of student learning of the Cooke agenda for institutional audit in HE

· Inclusion of Progress File in HEIs’ recent bids for Learning and Teaching Strategy funding

· Relevance of the HE Progress File to HEIs’ policies for widening participation and credit transfer

Members of the project team have contributed to the work of several national committees and working groups on various aspects of the HE Progress File initiative during the development of this project.  The project work is continuing beyond this phase of funding.

B. Project aims fulfilled

This project has

· Demonstrated the feasibility of transferring data from 16-19 schools/colleges into HE with an investigation of scope for pedagogical change to harmonise approaches in the two sectors

· Demonstrated the feasibility of transferring data for HE students progressing to CPD

· Built Web-based systems to support the first stages of CPD in Medicine and Education

· Delivered an extensive dissemination programme focusing on sharing experience of institutional implementation of Internet-PARs and involving interaction with over 80 HEIs across a range of activities, including:

· One-to-one consultations between a key individual/team from an HEI and the project

· Detailed briefings for senior committees or cross-institutional groups

· Seminars exploring the logistics of web-based implementation

· Customised workshops for HEIs and LTSN subject centres

· Conference presentations

C. Summary of selected project activities and outline of related work continuing after the close of the project
C1. The 16-19 link

Approach   

The feasibility of harmonising approaches to personal development planning in 16-19 education and in HE was explored through a three-way dialogue between staff and students 

· in the University of Nottingham

· in schools and colleges in the Nottingham area 

· in schools and colleges elsewhere participating in the trialling of the new DfES Progress File materials which became generally available in September 2002.

The early insight into the potential of the new Progress File materials has been especially beneficial, as the majority of the cohort of students admitted by HEIs in Autumn 2004 will have used the new materials for PDP at 16-19 and HEIs will have the opportunity to build upon them.

Outcomes

· A New Entrant Profile has been added to the University’s ePARs system, allowing students to start engaging in PDP for HE in the pre-entry period

· The regional activities have given rise to new work for 2002-03 relating ePARs to the needs of widening participation students

· The national work has seen the development of a working partnership with the DfES Progress File team which will lead to further initiatives linking web-developments for PDP at 16-19 into HE.

Contact

Maureen Fox, PADSHE Project Officer (16-19 Liaison)
 

0115 846 7301   maureen.fox@nottingham.ac.uk
C2. CPD in Medicine
Approach

myPIMD (http://mypimd.ncl.ac.uk) was developed with on-going consultation with stakeholders to support education and CPD in medicine. The Web site was developed using a portal approach in which contents are closely tailored to the individual. The portal draws on existing administrative data on education and employment. This data provides the foundation for a suite of integrated tools which allow the individual to record, reflect and plan in relation to courses, mentoral meetings, professional and developmental activities. 
Outcomes

· myPIMD represents a powerful tool to support self-directed learners engaged in CPD, in disciplines such as Medicine.  It combines administrative data and privately owned reflective records. This data can then be flexibly repurposed for personal development planning, appraisals, assessments, revalidation, and to generate a CV.

· The myPIMD portal is in the process of being rolled-out, beyond the pilot group, to all PRHOs in the Northern Deanery. It is also planned to extend access to Specialist Registrars in November 2002.

· The group at Newcastle are engaged in a range of related continuation activities. These include a collaborative project to develop on-line reflective portfolios for undergraduate Medicine and national projects linked with the NHS.

Contact:

Simon Cotterill
S.J.Cotterill@ncl.ac.uk
Paul Drummond
Paul.Drummond@ncl.ac.uk

School of Medical Educational Development
 tel:  0191 222 5050

C3. CPD in Education
Approach

Through detailed consultation with PGCE staff in the University of Nottingham, with senior staff, NQTs and PGCE students in schools locally and in other regions, and with national bodies, the University of Nottingham ePARs system for undergraduates was extended to support students in their PGCE year and to link through into a Professional Development Planning tool for NQTs.  The Career Entry Profile, completed partly at the end of the PGCE course and partly at the start of the NQT year, was taken up as the pivotal, linking document.  Around it, we have built sympathetic tools allowing participants to communicate with at least two tutors/mentors as they build up evidence of achieving standards and reflective records in preparation for formal professional reviews.  There are also action plans, CVs and peer-group sharing of material.

Outcomes

· Innovative transfer of statutory systems of CPD in teaching, hitherto only partly in electronic form, into a wholly web-based environment

· Achievement of a powerful tool for continuity through the first two years of teaching experience, opening up the statutory processes to the CPD perspective in such a way as to enhance the level of take-up and motivation to engage with them

· An expanded pilot scheme for PCGE-ePARs is under way for 2002-03, together with a project to develop the provision further to support part-time students taking the modular PGCE course;  in addition the NQTPDP system is being piloted in partner schools in the Nottingham area.  Full evaluations will be taking place.

Contact  

Dr Angela Smallwood, PADSHE Project Director

0115 986 7310   angela.smallwood@nottingham.ac.uk

D. Products of the project and how to access them
-- C&IT systems to support CPD:

· Medicine: myPIMD
· Education: PGCE-ePARs and NQTPDP

-- Reports:


· Executive summary

· Full report

· Individual appendices:

· 16-19 into HE report, including New Entrant Profile

· CPD for Medicine

· CPD for Education

-- Internet-PARs Website (http:// www.internet-pars.ac.uk), containing 

extensive guidance materials including documents, powerpoint presentations, and FAQs relating to the design and implementation of PARs and Progress files.  All of the reports listed above may be downloaded from the website  

access to demonstrations of the web developments, including a public Internet-PARs demonstrator facility and links to the demonstration sites for myPIMD and PGCE-ePARs.

Note: For anyone unable to access the online version, a CD-ROM copy of the web-site can be provided by the project team. To request a copy please contact Paul Drummond on +44 191 2225017, or fax +44 191 2225016

-- A networking facility to support implementation officers and others interested in HE progress files in the form of a  JISCMAIL discussion forum

(http://www.jiscmail.ac.uk/lists/HE-PROGRESS-FILES.html).

-- Publications

· Case studies on experience of implementation at the University of Nottingham available at: http://www.recordingachievement.org/supportforpractice/he/index_he.asp
http://www.ltsn.ac.uk/genericcentre/projects/pdp/examples/ and in Rob Ward and Norman Jackson (eds), Personal Development Planning: Institutional Case Studies, LTSN, October 2001

· ‘Nottingham and Northumberland: University and schools work together on Progress File’ in On File, the DfES Progress File Team newsletter 7, October 2001, pp.8-9

E. Key messages for institutions implementing the HE Progress File

1. The new DfES Progress File materials are being used increasingly in schools and colleges to replace the former National Record of Achievement which is being phased out.  The first cohort of 16-19 students who will have used Progress File in large numbers will enter HE in autumn 2004.  Students already using Progress File in schools and colleges are used to reflecting on their learning and development and will regard it as natural to continue this in HE.

2. Institutions’ approaches to handling the Transcript element of the HE Progress File can benefit from 

· looking forward to how it will operate in relation to PDP

· taking account of how both parts of the HE Progress File can support core developments in learning and teaching 

3. Progress File implementation seems to be enhanced where a team approach is taken, drawing together representatives of all the stakeholders from across an institution, and where individual members of the team have access to peer networks in other institutions

4. There are increasing requirements in the professions for reflective practice. The HE Progress File should be a vehicle for preparing HE students better to meet these demands.

5. Conversely, the processes of CPD in the professions have much in common with PDP for undergraduates.  This is so much the case that:

· Undergraduate PDP may be easiest to implement in the first instance in disciplines linked to professional bodies, whose good practice in CPD will offer models and resources 

· All developers of PDP systems can learn from established and innovative practice in CPD which relates to core aspects such as:

· The relation between learning in the workplace, informal self-directed learning, formal structured learning 

· Career development skills 

· Mentoring 

· Achieving quality of engagement and support 

6. The value of considering the CPD perspective throws into stronger relief the importance of considering the employability perspective, more generally, when developing forms of PDP for undergraduates.
7. Many professional organisations are now using the Internet to support  CPD

8. The Web developments for CPD produced in this project are of relevance to undergraduate curricula, especially in disciplines where professional requirements are driving changes.

1.0
Context and Aims of the project
1.1 Context 

This project is the second of two collaborative projects, funded by the DfEE (subsequently the DfES) and co-developed by The Faculty of Medicine Computing Centre at the University of Newcastle and the PADSHE team (Personal and Academic Development for Students in Higher Education) at the University of Nottingham.  

In the first Internet Personal and Academic Records project (1998-2000), the Newcastle-Nottingham Internet-PARs team developed and piloted a web-based recording system to support personal development planning (PDP) in association with personal tutoring.
  The Internet-PARs approach attracted serious attention at the national level in the Higher Education (HE) sector and elsewhere, given that preparations were beginning in universities to implement Recommendation 20 of the Dearing report, relating to the HE Progress File.
  

Building on the success of the first project, this second Newcastle-Nottingham Internet-PARs project, Making New Links, set out to apply and adapt Internet-PARs methodologies, developed for undergraduate use, for other areas of life-long learning.  It targetted new links with developing practice in recording achievement in 16-19 education and with continuing professional development (CPD) in employment, specifically in the first stages of individuals’ careers in Medicine and Education. The project also embarked on a significant programme of dissemination to other universities and colleges of the team’s experience of institutional implementation of Internet-PARs approaches.  Levels of engagement with the HE Progress File initiative increased during the lifetime of the project, focused by the UUK/SCoP/LTSN/QAA recommendations and an increasing recognition, within the HE sector, of the need to support the recording of achievement and personal development planning.

1.2  The project has had two overarching aims:

· To facilitate pedagogical and technological links between some key stakeholders in Internet-PARs as a national resource to support personal development planning and lifelong learning

· To disseminate the pedagogy and technology of Internet-PARs widely in the HE sector and other national constituencies

2.0
Achievement of the Objectives
This section of the report concentrates on documenting for the DfES and the National Co-ordination Team the extent to which the project team has succeeded in fulfilling its formal  objectives.  Each subsection has three parts:

· Text in italics in this section reproduces the revised objectives set out in the Quarterly Progress Report, 6 April 2001.  

· After each objective, a statement of intended outcomes, confirmed at the same time, is provided.  

· A brief discussion then explains and comments on the extent to which the objectives have been achieved and intended outcomes delivered.

Other readers may wish to refer to the detailed contents pages above, to identify passages within this section which are of particular interest to them.   In addition, the appendices provide more specific detail about distinct areas of work within the project.

 2.1  Linking recording achievement in the schools sector with the implementation of the HE Progress File in the universities
Objective: To define the scope for pedagogical and technological liaison between Personal and Academic Records in HE and current and potential practice in schools/colleges (involving both A level and Access students) working with the existing National Record of Achievement and with the DfEE’s pilots of the new schools’ Progress File.  This objective will also include a baseline C&IT demonstration of the transfer of data between one or more 16-19 institutions and Nottingham University, to act as proof of concept for data transfer at this interface.

2.1.1  Intended outcome:

A report on the pedagogical developments, identified through work between the University of Nottingham and four exemplar 16-19 institutions (including an access course provider), which would be required to harmonise approaches to personal development planning in the the HE and pre-HE sectors, together with a web-based demonstration link to illustrate the feasibility of transferring appropriate data between the sectors

2.1.2  Comment:

The project work in practice
The Nottingham team carried out work with 4 contrasting local institutions, twinned with similar schools/colleges elsewhere in the country involved in piloting the DfES’s new schools’ Progress File.  The report in Appendix A gives full details.  There was a special focus upon widening participation students rather than Access students as such; especially as the level of collaboration with the project offered by schools was higher than that which was possible for the FE institutions. 

Additional activity/output

· A national dimension and a forward-looking focus

A sustained programme of work with the Northumbria centre involved in the DfES Demonstration Project for the new schools’ Progress File and with a school with technology college status in Hemel Hempstead gave the project work a national dimension and a forward-looking focus.  The new Progress File materials have recently been recommended and made available by the government to all schools from September 2002, to replace the former National Record of Achievement which is being phased out by 2004.

· An extra project product

As a result of the study which the project has made in this area, a transition document, the New Entrant Profile, has been developed and is being piloted.  It is completed by incoming students at pre-entry stage as the first element of their record within University of Nottingham ePARs system

Demonstrating that data can be transferred

Feasibility of transferring data from a 16-19 institution into the University of Nottingham was established at an early stage.  A local partner school confirmed that, after obtaining the permission of the student concerned, they were able to extract data in respect of this student from their electronic ‘Record of Achievement’ system, into a document.  This document was then available for transfer into undergraduate ePARs at the University of Nottingham.

An interface has been created within ePARs whereby the school could identify the intended UCAS entrant using the student’s UCAS number and then upload the document, from a PC hard-drive or floppy disc, to the web server.  For the student on course at the University, and also for the student’s personal tutor, ePARs then provides a link to the document by which it can be opened and viewed.

Similarly, with the New Entrant Profile page in ePARs, in advance of the new entrant registering for their first undergraduate year at the University of Nottingham, the student is able to log into ePARs using his/her UCAS number.  The student then has the option to complete some or all of the New Entrant Profile form, whilst online; alternatively, the student can upload a document from the PC hard-drive or a floppy disc, directly into ePARs.  ePARs will then provide a link, both for the student and for the student’s personal tutor, to open and view the same document.

Lessons learnt about harmonising transition between the sectors

Exploration of the pedagogical developments required to harmonise approaches to PDP in HE and pre-HE produced the following conclusions:

· Implementation of policies to widen access to HE increases the need to harmonise practice in both sectors in order to smooth the student’s experience of transition.

· The UCAS personal statement, used for applying to a range of HEIs, has limited relevance at the point of transition when the student takes up a real place on a specific HE course.

· Progress File in schools and colleges is being increasingly used; the New Entrant Profile will provide a useful link between Progress File and HE PDP systems.

· Student response during consultation indicated a need for such a document.

· Responsibility for engaging with the transition process (post A level results) lies with students rather than with teachers. 

2.2  Linking Personal Development Planning in the HE sector with Continuing Professional Development in employment

Objective: To define the scope for pedagogical and technological liaison between Personal and Academic Records in HE and at least two examples of current and potential practice in CPD in employment in the public sector, while maintaining existing private sector links; also to define the transferability of the CPD PAR between professions

2.2.1  Intended outcome:

An assessment report on the needs and IT capabilities demonstrated in exemplar situations in the professions (the pre-registration house office year in Medicine and the newly-qualified teacher year in Education) for personal development processes consistent with Internet-PARs, and informed by liaison with at least two private sector employers.

2.2.2 Comment: 

Scope of the liaison, consultation and piloting activities

· Medicine:  There has been close liaison with stakeholders during the development of the myPIMD Web site for medicine. This has included the regional Clinical Tutors Group, the Postgraduate Dean responsible for PRHO education, staff at the Postgraduate Institute for Medicine and Dentistry (PIMD) in the Northern Deanery, Educational Support Officers, and other hospital based administrators. 

Piloting of the myPIMD took place in two hospitals within the Northern Deanery. 
During the piloting phase at the first hospital there were 2 consecutive cohorts of 20 PRHOs, the second  hospital involved a single cohort of 15 PRHOs. The system was demonstrated at 4 PRHO teaching sessions which were attended by approximately 40 PRHOs in total. Following each demonstration there was a discussion in which focus groups provided comments and suggestions about the functionality and user interface of myPIMD. In addition a short questionnaire was administered to capture data on use and access to computing resources and existing reflective practice. Usernames and passwords were provided for all 55 PRHOs at the two hospitals. However, uptake was limited to 9 PRHOs and 3 administrators who provided further feedback. Due to external factors the consultants interface of myPIMD was not completed in time to include Clinical Tutors or Educational Supervisors in the piloting. Since this initial piloting there has been roll-out of myPIMD to further PRHOs and additional input from focus-groups.

· Education:  For the development in Education, there has been wide-ranging consultation with teachers of different seniorities in schools in Nottingham and elsewhere, with 9 PGCE tutors in the School of Education at the University of Nottingham and with national bodies including TTA, GTC and UCET.   Piloting took place mainly in two schools in the Nottingham area.  One school had 5 PGCE students and 5 mentors and took part in piloting between December 2001 and April 2002.  The other school had 7 PGCE students and 6 mentors and took part in piloting between March and May 2002.  PGCE tutors and senior staff in the piloting schools also provided input into the design of the NQTPDP and evaluated the demonstration version.  Further focus groups provided comment on the NQTPDP; these included 4 NQTs and the course leader from the School of Education’s support course for NQTs,  school staff (including NQTs) in Northumberland, seminar members at meetings convened by UCET and the TTA and conference delegates at an event organised by the LTSN subject centre for Education.

· External bodies:   Liaison with private sector companies involved discussions with BT (November 2000-January 2001) and informal contact with Northern Foods.  Links have been achieved with a range of professional bodies, especially The Royal Institute of British Architects, the Engineering Council (UK) and the Chartered Managers Institute, through collaborative promotion of the final project conference and engagement of professional bodies’ staff as contributors.

Project products
A. Two parallel but distinct C&IT developments:

· Medicine: Internet-PARs-related tools to support PDP developed within the context of the myPIMD portal which is designed to deliver a wide range of learning management functions to PRHOs in the Northern Deanery.

· Education: The University of Nottingham undergraduate ePARs scheme has been adapted to support professional development for PGCE students through PGCE-ePARs, and to continue into the first year in teaching (the newly-qualified teacher/NQT year), through the NQT Professional Development Planning tool (NQTPDP), taking on the implications for PDP of all the statutory requirements for NQTs.  

Note:  Accessibility of Websites
During the course of the project there have been increasing demands, backed by Government legislation, for greater support for accessibility when developing Web sites within HE. In this project neither of the pilot Web sites fully conformed to accessibility standards. However, this will become a strong priority for the ongoing development and further refinement of the Web sites once the initial development phase is complete.
B. Two reports written to document and assess the above C&IT developments are presented in Appendix C.   The main findings of the reports are summarised here. 

Medicine: Feasibility of Internet-PARs approaches in Medicine: main findings

This project has demonstrated the feasibility of Internet-based applications to support CPD in medicine. The myPIMD portal allows standard browser-based access to CPD records for users distributed across wide geographical areas, who use a variety of different IT systems, and who also frequently change location as they progress through their careers.


Pedagogical Approach for CPD in Medicine.

The model developed for undergraduate education in the first Internet-PARs project was centred around the tutorial system. For PRHOs mentoral support, particularly from the Educational Supervisor and Clinical Tutor remains important. However, the level of support and frequency of mentoral meetings varies considerably both across and within institutions. Therefore, mentoral processes are supported within myPIMD, but the system was also designed to have a broader range of functions to complement CPD, which could,  if necessary, be used on a stand alone basis. Senior managers in the PIMD and clinical tutors gave positive feedback for the myPIMD portal, particularly in its support for self-managed learning which is an intrinsic requirement for CPD in Medicine. 

Data Requirements and Wider Context

The myPIMD portal was developed as part of a wider strategy to support postgraduate education in the Northern deanery involving the implementation of a new human resources (HR) database and establishing a regional network of Educational Support Officers. The myPIMD portal requires timely and accurate data on the users of the system to be imported from the HR database. While this has provided advantages in terms of integration and embedding in the institution (PIMD) it has also had disadvantages when slippage on other aspects of the strategy had “knock-on“ effects for developing the myPIMD portal. 

The successful transfer of personal data between undergraduate systems at Newcastle and the PIMD’s HR system have shown that, with the implementation of PDP in both sectors, system such as this can provide the basis for a record of life-long learning.

User Interface and Functionality

The user interface of myPIMD has four major sections; communication, employment, education, and development. To support CPD the portal includes tools to record and reflect on mentoral meetings, courses, procedures and clinical observation, and a range of other CV related information. There are also facilities for self-reflection (SWOT) plus an action planning tool which can be used on both a stand-alone basis or integrated within records of meetings, courses, self-analysis etc. These tools are supported with context-sensitive help and exemplification. The system also allows the repuropsing of data; for example reflection onm learning outcomes of courses could be used to supplement appraisals or generate a CV.

Feedback from PRHOs on the user interface and functionality of the myPIMD portal was very positive. The portal approach taken means that the site is customised for the individual and PRHOs at the pilot site were enthusiastic about ‘having  everything in one place’. Additionaly local administrators have the facility to customise aspects of the site which helps assure currency and relevance of data in the portal. During focus group discussions a common theme raised by PRHOs was that of access to records if they leave the region. It is therefore important that CPD portals are open systems from which users can download their own personal data. For example, in the myPIMD portal users can download their information in CV format. In the future, as interoperability standards, such as IMS, develop they will facilitate the transfer of data between systems.

Patterns of access and use of IT facilities

Undergraduate medical students have ready access to IT facilities which form an integral part of the delivery of the curriculum. However, as identified in the External Evaluator’s report (Appendix Eii) limited access to computing facilities at the postgraduate level could be a significant barrier to the use of Web-based systems such as myPIMD. 

Access to computing facilities in the NHS is gradually improving over time with the NHS Plan and regional initiatives to modernise the IT infrastructure improving access to computers and Email. In the Northern Deanery PRHOs have access to computing facilities at the Postgraduate Education Centres located within each Trust, and more than half of those surveyed had access to a home computer (see Appendix B (a)). Nevertheless, the resourcing and accessibility of IT facilities is a pre-requisite for Web-based systems to support CPD in Medicine and other disciplines.

Reflective practice and PDP in medicine

The small survey of PRHOs (Appendix B (a)) suggests that current cohorts of junior doctors have low levels of engagement in recording achievement and in reflective practice. This may reflect the time pressures PRHOs face in balancing heavy service demands with educational activities and the lack of formal requirements for reflection and PDP for junior doctors. In contrast, however, reflection is increasingly regarded as being at the heart of medical practice. There are growing demands for doctors to evidence their CPD; the Record of Intraining Assessment (RITA) is being introduced into the senior house officer grade, and all doctors face revalidation every 5 years. All these require the recording of achievement, reflection, and PDP - for which many junior doctors may be ill prepared. 

In addition the General Medical Council has recently recommended the use of portfolios and regular appraisals for medical students, thereby increasing the requirement for reflective practice at both undergraduate and postgraduate levels. As such it is likely that future cohorts will have greater engagement in reflective practice and PDP, with tools and resources to support reflective practice becoming increasingly important; either in paper-based or in electronic formats such as myPIMD. However, fostering reflective practice takes time and it is necessary to invest value in the process and allocate dedicated time for it to take place.
Education: Scope for liaison between undergraduate ePARs and CPD processes: main findings
Substantial continuities of structure, processes and content
The dual purpose of undergraduate ePARs at the University of Nottingham -- to quality assure academic staff support for student progress and development and to provide a basis for reflective, self-managed learning and development for the student -- maps directly across to established practice in the PGCE course and NQT year undertaken by new teachers.  The early years of professional training in education are closely governed by statutory requirements and documentation.  The quality assurance of undergraduate courses in universities has had the effect of increasing the standardisation and systematisation of processes of supporting student progress and has also required an element of documentation.  These developments, codified by an IT system such as ePARs, have drawn practice at undergraduate level closer to that well-established in professional areas.  

In addition, the role of the personal tutor within ePARs, as regular interlocutor, supporting students in reviewing progress and setting new targets, carries straight into the mentor roles involved in professional development, both that of the School of Education PGCE tutor and that of the school-based mentor, the subject teacher supervising the student’s teaching practice.  

On the student and young professional’s side, demonstrations of the CPD tools for the PGCE and NQT years brought an immediate perception of the usefulness of having all the materials relating to progress and development in one place,  safe and easily located, presenting a clear basis for reflective overview.  Lessons learnt about the undergraduates’ need to personalise a basically standard system also transferred helpfully into the CPD tool in Education, where the provision of private and personal space to complement and allow preparation for completing the shared and formal outcome documents, was welcomed.  One of the problems previously associated with the low take-up of the Career Entry Profile (CEP), the formal document required at the transition from the PGCE course into the NQT year, was found to be its impersonality, its standard nature.  The PGCE ePARs system was welcomed for its capacity to balance standard requirements with individual content.  Its ability to flow directly into the NQTPDP was also seen as changing perceptions, by demonstrating that the CEP was not an isolated bureaucratic exercise but the first stage of an ongoing process leading into career-long professional development.

Differences in IT infrastructure between institutions of secondary and higher education
While the pedagogical links were easy and fruitful to establish, technological links were more difficult because schools vary very widely in the capacity of their IT infrastructure.  For the purpose of the pilot work, the systems were located on a server at the University and accessed there from PCs linked to the Internet in schools.  This was a temporary and a local solution, not able to meet the longer term needs of young teachers moving on to new jobs in schools not using the University of Nottingham system.  The main practical problem experienced in less well-equipped schools during the piloting was the shortage of private locations conducive to 1-1 discussion which also had access to the Internet.
Transferability

There are many basic concepts in common between the systems developed by Newcastle and Nottingham, although separate products have been developed because the technological environments are different and the starting points in the two disciplines were also very different.  The relationship between provision in the two disciplines is represented in the table at Appendix D.  

2.3   Minor amendments to Internet-PARs to facilitate links
Objective:  To respond to the findings under 1 and 2 by carrying out minor modifications to Internet-PARs as necessary to facilitate the success of the attempted links with the other sectors

2.3.1  Intended outcome:

Demonstration example of C&IT transfer of an individual’s record from Internet-PARs on an undergraduate course into two areas of CPD in the public sector, together with a report on associated pedagogical developments

2.3.2 Comment:

Implications of changes in technology

The objective of modifying Internet-PARs to facilitate links was always seen as minimal and no funding allocated to it.  At Newcastle an institutional iPARS system is being developed and is undergoing small-scale piloting. However, this was significantly delayed in relation to the installation of the new SAP Campus Management System.  The University of Nottingham has built its own system for undergraduates, ePARs, funded internally and with Learning and Teaching Strategy funds. The products developed in both universities for the current project use more modern technologies than those employed within the first Internet-PARs project (1998-2000) and do not share code with the products of the original project.  

Amendments made to the original Internet-PARs system

· A modified version of the original Internet-PARs demonstrations site, written in Perl, has been made available as a public demonstrator for the purposes of the current project (see section 2.7).  

· The transition document for new entrants to undergraduate courses, mentioned above under 2.1.2, has been developed as an addition to ePARs.  

Transferring records from Internet-PARs into the new CPD systems

C&IT transfer of individual records at the postgraduate level has been achieved at both Newcastle and Nottingham.  

· Personal details of 200 students graduating from Newcastle in 2002 were transferred electronically from student record systems into the PIMD human resources database for use in the myPIMD system.  

· At Nottingham, the new tools for PGCE students and NQTs cover a 2-year period and enable a PGCE student to extract the content of their Career Entry Profile at the end of the course and upload it directly into the CPD system for ongoing use in the NQT year.

2.4   Linking Internet-PARs in HE with the UfI Learning Log
Objective: To maintain contact between Internet-PARs and the UfI Learning Log and to use this contact to inform developments under the other objectives

2.4.1  Intended outcome:
Evidence of continuing contact and mutual exchange of information on current developments with UfI throughout the life of the project, either in the form of reports, or in the form of UfI representation on the steering committee.

2.4.2  Comment:

Period of change for Learndirect

The period of the project has coincided with a review of the UfI/Learndirect Learning Log, which had not attracted extensive use, and the design and testing of a new log, the ‘Learndirect Organiser’, due to enter use as part of the Learndirect learning support environment in Autumn 2002, just as our project finishes. 

Interaction achieved

· Margaret Christopoulos of the UfI  has served as a member of the Steering Committee, attending sometimes in person, sometimes sending in a briefing, and has kept the project informed of the general tendency of developments at the UfI but there has been no specific interchange of concepts or technology with Internet-PARs.  

· An Oxford Brookes seminar (March 2002) provided a further informal networking opportunity.  

· The Nottingham team has also established a link with UfI staff trialling Learndirect’s new web system for individuals’ skills development planning.  

2.5 Transfer of PARs-compatible data from 16+ education, through undergraduate study and into employment
Objective:  To propose and demonstrate the pedagogical content and the C&IT processes involved in achieving the transfer of a set of PARs-compatible data for an individual moving through undergraduate study and out into CPD in employment

2.5.1 Intended outcomes: 

none planned beyond those already noted under objectives 1 and 2 above.

2.5.2  Comment:
Having reduced the scope of this objective in relation to 16-19 education, in the revision of the project objectives completed in April 2001, all relevant project achievement is recorded under 2.1 and 2.2 above.

2.6 Disseminate the practical processes of implementing Internet-PARs and provide customised guidance to HE institutions

Objective 6  To provide practical, customised guidance on Internet-PARs implementation, on a graded basis according to need, to a range of HE institutions identified from responses to the current project and through a sector-wide needs analysis, and thereby to facilitate the development and actioning of realistic institutional plans for the implementation of policy on recording achievement

Objective 7  To evaluate and disseminate the practical processes involved in implementing Internet-PARs institution-wide at the Universities of Newcastle and Nottingham (internally funded, 1999-2002), identifying the pedagogic and technical issues, problems encountered, strategies for success with staff and students, training needs and costs of implementation
2.6.1  Intended outcomes for objectives 6 and 7 combined:
· Evidence of high impact dissemination activity, including impact upon individual HEIs and also upon national bodies and groupings such as IMS, public sector bodies in Medicine and Education, LTSNs, etc.  To include evidence of commitment at senior level in client institutions, e.g. setting up an institutional working party, setting up a pilot scheme endorsed at institutional level, publishing an institutional policy statement, setting up an institutional group with targets for implementation.  

· The formation of networking usergroups of participating HEIs for mutual support and information and for the harmonising of approaches across the sector.

· Provision of guidance materials reflecting the practical issues and solutions arising from analysis of implementation processes in a range of institutions, including briefing notes on frequently asked questions.

2.6.2  Comment:

Impact on the project of changes at national level

In the course of the project, the national situation has changed such that the majority of HEIs have started work on the implementation of the Dearing recommendation on transcripts and personal development planning.  So the objectives of this strand of our project have shifted from seeking to trigger institutional action to providing consultation, exemplification and developmental events in support of institutions’ activities towards implementation.  

Incentives for HEIs to engage in implementation

The publication of UUK/SCoP/LTSN/QAA policy recommendations on the HE Progress File in May 2000, while our bid proposal was under consideration, brought about this new scenario and placed implementation on HEIs’ agendas; this created a high level of interest in our project automatically.  However, disincentives have also figured; other pressures on HEIs (notably the RAE exercise in 2001 and the fall-out subsequently), joining with a dip in the influence of the QAA, mean that personal development planning (as opposed to the transcript perhaps) has not necessarily been a high priority for many during the project period.  

As we near the end of the project, however, we are aware that new forces are reinvigorating the implementation process.  These include the changes to 14-19 education and the recent release of the new Progress File materials for schools, aspects of the Cooke agenda for HE relating to student support, the inclusion of Progress File developments in HEIs’ bids for Learning and Teaching Strategy funding and the relevance of the HE Progress File to successful widening participation and credit transfer activities in the sector.

Project collaborations with other national bodies to promote implementation

Other bodies have made important contributions to the process of taking implementation forward nationally, during the lifetime of the project, and the project has worked collaboratively with them.  For instance, the Progress File Implementation Group, made up of representatives from UUK, SCoP, LTSN and QAA, initiated a survey of institutional progress in 2001 and the project contributed to the questionnaire by providing questions about plans for C&IT solutions which might not have been mentioned otherwise.  Both the LTSN Generic Centre and the Centre for Recording Achievement (CRA) have developed support  materials for the implementation of policy, including publishing case studies covering aspects such as pedagogic and technical issues, problems encountered, strategies for success with staff and students, training needs and costs of implementation.  Case studies based on experience of implementation at the University of Nottingham have been provided for, and published on, the websites of both centres at: http://www.recordingachievement.org/supportforpractice/he/index_he.asp
http://www.ltsn.ac.uk/genericcentre/projects/pdp/examples/.

The Nottingham case study included in the CRA website has also been published in Rob Ward and Norman Jackson (eds), Personal Development Planning: Institutional Case Studies, LTSN, October 2001.

Delivering dissemination and guidance:  Scale of project interaction with HEIs 

The project has offered an extensive programme of activities to disseminate experience of developing and implementing Internet-PARs to the HE sector.  

· 19 HEIs engaged in depth, on an individual basis, with the project, mostly following up a first interaction with further and larger-scale activity, with the result that the project provided a total of 35 events for single institutions.  

· Between November 2000 and July 2002 the project made presentations to 14 groups and conferences convened by others, mostly at a national level; the number of contacts with HEIs through this means has not been calculated.  

· The three national conferences convened by the project have been well attended and have given the project contact with a total of 77 HEIs.  

Appendix D sets out the full picture of project activities in respect of this objective.  Guidance materials have been developed and added gradually to the website as institutions’ needs became defined.  
Lessons learnt about the needs and preferences of HEIs

(a) Lessons learnt about the support needed by HEIs to implement the Progress File 

We have found a high level of interest in web-based solutions but few universities at an appropriate stage to engage with the project on the specifics of the necessary technological developments.  The bulk of the need (and here demand has been almost problematically high) has been for comprehensive briefings starting from, in some cases, an elementary position on interpreting the full implications of the policy, in terms of learning and teaching developments and managing institutional change, and extending into discussions of web-based PDP in the context of strategic considerations for HEIs on the development of their C&IT provision.

 (b) Lessons learnt about HEIs preferred strategies when engaging in a cross-sector initiative
· High demand for 1-1 interaction.   The project team had anticipated that one strand of activity would involve forming and working with usergroups of HEIs, either regionally based or brought together by similar starting points or shared objectives.  However, in practice, institutions have sought 1-1 interaction with the project.  

· Importance of cross-sector peer groups.   At the same time, there has been more demand from existing cross-sector special interest groups than we had anticipated and we have taken part in events convened by sector bodies representing registrars, student records officers and heads of management information services.  

In retrospect it is not really surprising, given the complexity of the HE Progress File, that cross-sector work has been most practicable at the level of special interest groups of people with responsibilities for specific aspects of the development, especially those charged with delivery of transcripts for which there is an early national target date.  The project team has been concerned to convey to colleagues across the sector the prime importance of connecting PDP with transcript development, since early activity in the sector, focussing on the transcript, needs to be informed by an understanding of the transcript’s potential role in PDP.  We have recognised the need to convene a new cross-sector special interest group made up of the Progress File implementation officers being appointed by increasing numbers of HEIs; we are linking them through a JISCMAIL facility and are discussing with the LTSN generic centre the possibility of keeping this forum going after our project ends.  

The LTSN subject centres themselves offer another route to cross-sector work but, beyond those for Medicine and Education, engagement with them has been taking shape only as the project approaches its close.  We targetted those subject centres which contain disciplines relating to professional areas and promoted our final conference to them and through them: we received a strong response from two of them and participants from the whole range attended the conference; but also we were informed by some that the HE Progress File is not high on their agendas at present.   

The most influential cross-sector group with which the project has become strongly involved is the IMS/CETIS Learner Information Profile Special Interest Group (LIPSIG) working with JISC funding to develop specifications for data transfer between institutions for both transcripts and personal development records for individual students.  This work is likely to exert significant influence towards achieving convergence of practice across the sector.

2.7  Website development

Objective: To develop a fully functional Internet-PARs demonstration web-site holding a series of complete example departments (students, staff and administrators), incorporating current developments arising from Objectives 1-2, in order to enable interested institutions to gain practical experience of Internet-PARs.  In addition, the web-site will be used to provide links to examples of good practice developed under the 1998-2000 funding round and to the innovations-funded website resource under development by the Centre for Recording Achievement

2.7.1  Intended outcomes:

· A major web-based information source, ‘taster’ facility and dissemination tool:

· Analysis (using access logging) of the geographical distribution, and information interests of visitors to the general information area of the project web-site

· Analysis by questionnaire of their priority interests/needs and of the impact of the project on related work done by them.

2.7.2 Comment:

Website address
The project has built a website (http://www.internet-pars.ac.uk) including guidance materials and a demonstration of the original PARs facility developed for undergraduates. 

Website content: Internet-PARs demonstrator

Modifications were made to the original Internet-PARs site (DfEE project 1998-2000) and further demonstration accounts have been created and populated with fictitious data for tutorial meetings, courses, departments, and faculties.  People visiting the current project web-site can obtain temporary usernames and passwords for the demonstrator (http://www.internet-pars.ac.uk/demo) for the student, tutor or administrator’s view.  Users are asked to supply the name of their institution.
Website content: Guidance materials

There is a range of information and guidance materials which include Frequently Asked Questions (FAQs) and their answers, relating to institutional implementation and technical issues, Powerpoint presentations, and documents available on-line or for downloading. The documents include the full final report for the first Internet-PARs project. The link to the PADSHE website provides access to further guidance materials there. A limited number of links to related information resources were included but it was decided not to duplicate the extensive links resources developed by the CRA and LTSN. 

Level of use of website

The project web site received 143,000 hits for the 13 months to September 2002. Individuals registering to use the demonstrator included visitors from 3T Productions Ltd (RM  plc) x2, Robert Gordon University - Aberdeen, Birkbeck College, Bournemouth University, Clinical and Biomedical Computing Ltd (Cambridge University), Cambridge University x2, University of Durham, Isle of Man College, Lancaster University x2, Loughborough University, Luton University, Office of the e-Envoy (Central Government),  University of Leeds, University of Manchester, UMIS, University of Salford x2, Sheffield Hallam University x2, Somerset LEA, University of Wales - Aberystwyth, and other unspecified institutions (3). 

3.0
Communication/Dissemination
The dissemination of this project has been very successful.

3.1 Disseminating the outcomes of the first Internet-PARs project: strategy for maximising the impact for individual institutions

Quite apart from disseminating the project as a whole, the project contained a strand devoted to the dissemination of outcomes of the prior project, for which there was a high level of demand from institutions on an individual basis, as mentioned above.  A major strategy to achieve impact here was to highlight to each HEI the fact that we were offering funded help and ask for certain requirements to be met, to maximise the quality, relevance and impact of the event to be provided.  We set up a two-way preliminary briefing with each institution and negotiated the nature of each event (usually by telephone conversation), advising institutional contacts to choose the date and time carefully so as to maximise attendance by key participants, and requiring contact with / participation by senior staff and demonstration of support from senior management in some form.

3.2 Components of the general dissemination strategy

The dissemination strategy for the project as a whole was wide-ranging and included:

· conferences run by the project

· presentations at conferences run by others

· the production of newsletters

· contributions to others’ publications

· development of a website

· a combination of local, regional and national activities/initiatives

· active networking with and contributions to other related national projects

3.3 Use of the national project conference opportunity: three different events for different purposes

· For senior managers: October 2000: Invitation seminar for senior managers at the University of Nottingham entitled ‘The New Policy for Progress Files in Higher Education: national perspectives, institutional strategies, quality issues and C&IT’.  This event was promoted through letters of invitation signed by the Nottingham Pro-Vice-Chancellor who was chair of the steering committee and succeeded in attracting an audience of senior people from 39 institutions.  The conference was used to launch the project at the highest level we could manage and invite delegates to involve their institutions in engaging with the project.

· For institutional teams and cross-sector peer groups:   November 2001: invitation conference for institutional teams, held at University of Nottingham, entitled ‘Institutional Implementation of the HE Progress File: Teamwork in institutions and collaborations across the sector’.  41 institutions were represented, many sending small teams drawn from different areas of responsibility who were thus enabled to join up their thinking on Progress File implementation.  This event capitalised on our discovery that institutions had to move on policy autonomously, but needed to draw together various specialist services internally to do that, while the members of those specialist services could benefit greatly from cross-sector contact with their peers in order to develop appropriate approaches.

· For cross-sector subject-based groups: September 2002: ‘The Continuing Professional Development perspective: Key messages for implementing the HE Progress File’, conference promoted by invitation to the general PDP implementing community in HE and, by advertising through websites of certain LTSN subject centres, to targeted disciplines in professional areas.  Twin purpose: project dissemination and fulfilment of a project aim: to explore transferability of developments for PDP/CPD between professional areas.  44 HEIs were represented.

3.4  Website support for dissemination events
The project Website (see 2.7) was a successful dissemination tool which received 143,000 hits between September 2001 and September 2002. The Web site includes details of the project and its various strands, guidance materials and the facility to register for the PARs demonstrator. During the project, the site was used for on-line booking for the second and third national conferences. Presentations from some of the conferences and dissemination events were made available for download from the site.

3.5  Use of newsletters

Newsletters were published to coincide with the first and second conferences above and then used widely as support material at project events: clear, succinct, authoritative, brief, attractive, permanent, portable sources of information about the project and reinforcement of project presence and identity, for people who will not look at websites or easily forget what they have seen there.

3.6 Range of publications

Opportunities to contribute to others’ publications were accepted whenever possible; they were not targeted strategically but were largely spin-offs of the success of the project’s collaborations and networking.  As well as the volume and websites mentioned under 2.6.2 above, an article was published on the work linking HE with 16-19 education:

‘Nottingham and Northumberland: University and schools work together on Progress File’ in On File, the DfES Progress File Team newsletter 7, October 2001, pp.8-9

3.7 Local, regional and national outreach

The project developed range and depth in communicating its work by combining local, regional and national spheres of activity.  The Newcastle team operated primarily regionally, working through the Northern Deanery.  This had national spin-offs, attracting interest from other medical schools such as Leeds, and strengthened the base from which, towards the end of the project, a successful, collaborative FDTL4 project bid was made.  A combination of local pilot work, twinning with institutions in another region involved in a national project, national consultation and networking by Nottingham on the 16-19 and CPD Education strands gave the project a national profile.

4.0 Evaluation

4.1 The quality of materials produced

4.1.1 Transition document: New Entrant Profile
The New Entrant Profile was produced after wide consultation with a range of staff and student groups in schools/colleges and in the University of Nottingham.  It was then adjusted after review by the Officer for Disablity Issues.  (See Annexes to Appendix B)  Two versions were piloted: a paper version in Geography and an electronic version in Engineering.  Response to the paper version surpassed expectations with 187 replies from a total of 191 students.  The electronic version unfortunately had a fault at the start, but from 10 September to 23 September, 48 students accessed the site, with 39 completing the profile.  (There was a total of 170 new starters, including 30 direct entrants into year 2, in the Engineering pilot)  Analysis and evaluation are ongoing.  

4.1.2 Web developments

The CPD developments in both Medicine and Education are of a high quality with user-friendly Web-based interfaces and good navigability.  In both cases, piloting has been successful, but this has only been possible on a limited basis within the project timeframe. As such, further data needs to be collected before the effectiveness of the two systems can be fully assessed.  However, as detailed in section 5 of this report, significant continuation activities relating to this project are being taken forward by each of the Newcastle and Nottingham teams, which reflect the success of the project. 

CPD for Medicine Website

The myPIMD portal has a very user-friendly interface. The portal approach allows the pages to be customised for the individual, the menu bar options differ depending on the user e.g. trainee, consultant or administrator. Navigation is via a top-level menu bar with tags for the five main areas; homepage, communications, employment, education, and development. There is a second level navigation bar which has links to the major tools in each section. There are a good range of integrated tools to support recording, reflection and action planning. The system is able to amalgamate data collected by administrators together with user-entered data to generate a structured CV. This can then be modified using standard word processing packages to address the core requirements of assessment and appraisal documents. Paper-based documentation could be expanded, however, there is a powerful context-sensitive help system which explains how to use each tool. In some cases, such as the Procedures Log and SWOT tools, the help system includes examples of completed records which provide additional guidance for users.

CPD for Education Websites

The two Web sites developed for PGCE students and NQTs are of high quality.  They offer a consistency of interface and navigation which reduces the ‘learning curve’ for NQTs who have completed their PGCE in Nottingham.  User feedback confirms the intuitiveness of the interface, which offers top level, menu bar navigation.  This includes tags for tutor, tutorials, my logbook, my profile and help for PGCE students, complemented by action plans, meetings, my logbook, my profile, contacts and help for NQTs.  Both systems use labelled buttons for second level navigation.  Both sites are, in part, electronic implementations of paper-based systems (including statutory documentation, still paper-based) and this feature ensures a high degree of professional relevance for the tools.  The two sites are linked by the Career Entry Profile (CEP), an electronic version of the document which occupies a pivotal position in the transition from PGCE studies into the NQT year.  Comments from users and representatives of related professional bodies who have seen the system are enthusiastic about this innovative feature, indicating that compiling and transferring this document electronically brings to life the purpose and potential continuity of a process which has often been treated as ‘just another hoop to jump through’ when presented in paper format to PGCE students at the end of their course.  
Project Web site

The Project web site http://www.internet-pars.ac.uk offers comprehensive information on the project with good use of diagrams, documents, powerpoint presentations, and FAQs that help explain exactly what is involved in the implementation of Personal and Academic Records. 

4.2 Effectiveness of the outcomes of the project
4.2.1   16-19 strand: important partnerships for the future 

The 16-19 work appears to be unique and has generated a number of important partnerships for the future, notably with the Excellence Challenge team in the City of Nottingham, the Learning and Skills Council and the DfES Progress File team.  The Nottingham-based work has received publicity and recognition outside the local area: Maureen Fox has taken part in national workshops and gave a plenary address by invitation at the regional conference for Connexions/HE at Huntingdon in July 2002.  International interest in the implications of Maureen’s work for widening participation was shown by the visit of Colin Prentice, Schools’ Director, University of Auckland.

4.2.2 CPD for Medicine: Roll-out to the Northern Deanery and a new pedagogic initiative

The continuation strategy associated with myPIMD Web site is an indicator that the impact of the project has been positive (see  5.1.1 and 5.1.2). The myPIMD Web site is in the process of being rolled out to all PRHOs in the Northern Deanery.  It will also be made available to a group of specialist registrars (SpRs) before the end of 2002 and it is intended to include an enhanced reflective log for recording specialist surgical procedures.  Also, a major development by Newcastle University and partners is under way to develop portfolio based learning for undergraduate medicine. There has also been interest from the Workforce Development Consortia (WDCs) and Department of Health.

4.2.3  CPD for Education: Innovation creates ongoing national interest
The PGCE-ePARs and NQTPDP systems represent a major innovation: they provide continuity in CPD terms between the first two years of the new teacher’s experience, which have long needed linking up.  The project was invited to demonstrate these tools at a high-level briefing seminar on electronic media in teaching, convened for the Teacher Training Agency in July 2002.  A further more detailed follow-up demonstration was requested subsequently for representatives of the Teacher Training Agency and General Teaching Council, who identified extensive potential in the system for CPD for teaching and suggested a number of options for exploring further development.  The TTA has invited the Nottingham team to contribute to its review of the Career Entry Profile, the document used at the transition point between the PGCE and NQT years. 

4.2.4 Dissemination for implementation: Increasing awareness, commitment, engagement

The project has become widely known and its inputs into institutions’ thinking about implementation have been valued highly.  Requests from individual HEIs for further consultation to take place after the end of the project have been received.

The relevance to other HEIs of the project’s personal tutoring model of PDP: 

One of our evaluation questions explored why HEIs were drawn to an approach to Progress File centred upon personal tutoring.  Some HEIs who already had personal tutoring saw it as either the obvious vehicle, or as giving a suitably academic flavour to the development of Progress File for a Russell Group University.  On the other hand, a College of HE stressed the virtue for modular systems of its emphasis upon taking regular overviews of a student’s progress.  

There will probably prove to be different ‘families’ among HEIs in terms of approaches to implementing Progress File and it may be, as one of our commentators suggested, that the Russell Group and traditional civic universities favour the personal tutoring approach since their retention of personal tutoring is one of their hallmarks.  As student numbers increase, or where staff:student ratios are already prohibitive, the concept of academics providing 1-1 support for PDP tends to be ruled out, at least at first glance.  And yet there are several 1992 universities also favouring the personal tutoring approach: see Thames Valley’s web-based system, which centres on personal tutor support as a key strategy to improving student retention.  The importance of tutoring in FE may also exert an influence on attitudes towards  the personal tutor model in HE.

What individual HEIs say they have gained from this strand of the project: 

Feedback from the evaluation proformas returned by individual institutions for which we have organised events indicates something of the impact of this strand of the project: 

· Increased awareness

· insight into the learning and teaching objectives of Progress File and into the implications of what would otherwise have been seen mainly as an administrative move

· answers to key questions for strategic planning 

· insight into an institution-wide implementation process based on personal tutoring 

· insight into the nature and institutional implementation of C&IT model

· expert briefings for new members of staff taking on responsibilities for Progress File implementation

· help with working out a practical response to policy/ a practical strategy for implementation 

· a customised event, led from outside the institution, to accelerate progress within the institution

· staff development event on specific aspects of PDP

Impact upon institutional commitment to Progress File implementation in individual HEIs

In all cases where feedback has been received, the project’s intervention led to further constructive activity within the institution.  Senior management was involved in all cases.  Specific points made back to us include:

· The HEI’s compliance with the project’s request that the event should demonstrate institutional commitment at PVC level proved useful, in itself, as a message to staff

· Our event raised the awareness of IT colleagues and thereby broadened the institution’s strategic thinking on IT to take in the support of learning

· The workshop increased commitment to Progress File by communicating a vision of what is possible

· One presentation confirmed a Pro-Vice-Chancellor’s decision to take a route other than the personal tutoring one 

Obstacles to institutional commitment remaining for HEIs in implementing Progress File

Our responders identified a familiar list:

· staff resistance

· student resistance

· pressure on resources, including for IT infrastructure

· institutional priorities

· evidence of pilots required

Impact of the project on the sector

This is perhaps best reflected by the fact that project personnel have been asked to address national conferences and to sit on the following committees and groups:

· Advisory Group for Oxford Brookes/Thames Valley FDTL3 project

· Steering Committee for the CHEP Innovations Project

· Steering Committee for the CIDELL Innovations Project

· IMS Progress File Special Interest Group

· LTSN generic centre working group on PDP

· Advisory Group for UUK/SCoP/LTSN/QAA Progress File Implementation Group

· Advisory group for implementation of recommendations of Harris Report on Careers Education Information and Guidance

· CPD advisory group for LTSN Generic Centre

· Minimum Dataset Working Group of the NHS Review of Workforce Initiatives (ROWIN)

National conferences addressed:

· Student Records Officers Conference

· Research-intensive universities conference

· QAA/UUK/SCoP/ LTSN conferences

· National Progress File conference, Scotland

· National Progress File conference, Wales

· DfEE Schools Progress File conference

· UCISA conference 

4.3 Lessons learnt of value to future HEFCE initiatives
4.3.1 Challenge of inter-sector working

The complexity of this project, seeking to reach out beyond the boundaries of HE into pre-HE institutions and into areas of employment in which the expertise of HE-based project staff is necessarily limited, has been very demanding.  The preparation and familiarisation needed, ahead of making progress in the non-HE sectors, required much more time than anticipated.

4.3.2 Challenge of cross-sector working
Large cross-sector developments affecting many aspects of the work of each institution are very labour intensive given an institution-by-institution approach, although the intensive and specific nature of the work done is of high value.  The culture of autonomy in HE militates against grouping institutions for collective work; however, by breaking down the development into distinct aspects involving discrete sets of staff, some cross-sector work can be achieved, with great benefit to the individuals concerned, in the form of supportive networking and dissemination of experience and good practice.

4.3.3  Relevance of CPD developments to undergraduate curricula

The Web developments in this project were primarily designed to support CPD. However, during the course of the project it became increasingly evident that the developments were also very relevant to undergraduate education. In particular, the undergraduate curricula for many vocational subjects are becoming more focussed on professional requirements. In Medicine, for example, this is evident in the benchmark statements
 and the move to outcomes based curricula, which explicitly include professional attitudes and behaviour, and also in the recent GMC recommendations for undergraduate medicine.
 Going beyond the scope of the original project plan, the national conference organised by this project in September 2002 was very successful in linking CPD and HE progress files and attracted representatives from 44 HEIs.
4.3.4  Increasing professional requirements for reflective practice
It was also clear how far professional requirements require reflective practice and how many organisations are now using the Internet to support CPD. In Medicine for example, assessments are being rolled back into the junior grades, consultants now have annual appraisals, and all doctors now face revalidation every 5 years; these all require reflective practice. There have been a variety of Web based initiatives to support these processes. In the national conference organised run by this project in September 2002 there were presentations from a diverse spread of disciplines, ranging from engineering to chemistry, in which reflection and PDP were central. It is an issue for HEIs to consider how well they are preparing their students to meet these demands, which they will face in their professional lives. The implementation of progress files in HE will go some way in addressing this issue. This project has contributed to that process.

4.4  Brief summary of external evaluation
Copies of the full texts of the evaluation reports received from Marjorie Allen and John Edwards are presented in Appendix E.

4.4.1 Summary of External Evaluator’s report by Marjorie Allen

Internet-PARs validated

The different strands of the project have effectively contributed to a national dissemination of Internet-PARs to many staff in different sectors of education.  The project design enabled it to be piloted at some of the key stages in the educational pathway for students progressing from school at the age of 16 into HE and then into employment.  At all times, feedback from the pilot student groups in these sectors has been constructive and positive.  This has been used to assist in the development of the product.  Through their evaluation the relevance of Internet-PARs and the extent to which they complement existing recording systems has been validated.  There is general agreement that Internet-PARs do provide a medium to facilitate reflection on learning and to assist many students in deciding on the most suitable educational choices and career plans. 

Value-added outcomes

It may also be useful to record in this report the following key areas which I believe are “value-added” outcomes of the project. 

· The networking activities of the project team have contributed, alongside the activities of the CRA and LTSN Generic Centre, to greater commitment to the HE Progress File nationally.

· The educational support systems in place across the sectors can be improved to offer a much more coherent service through the Internet-PARs framework. 

· Internet-PARs may become a pivotal component of the electronic learning environment for students by offering them an important tool for self-directed learning

· The ePAR is designed to be sufficiently flexible to be modified appropriately by different users and at different times for the learners.  The potential use of a transition section for progression from education pre-HE is particularly significant.  This element had not been envisaged in the original contract.

Over the last two years both project directors have been active in collaborating with leaders of those other developments which are closely aligned with this work.  They have contributed to the formation of a strong network of experienced educationalists who are committed to further the movement.  There is now far greater convergence of what were fragmented activities aimed at the management of student learning.

4.4.2 Summary of External Evaluator’s report by John Edwards

Useful double outcome: two models in CPD

It is clear that this project has been successful in relation to its intended outcomes, arguably doubly so, as it has produced two workable systems in the myPIMD portal at Newcastle and the PGCE/NQT system at Nottingham. It is clear that various professional and governing bodies are increasingly engaging with Continuing Professional Development. The undoubtedly successful dissemination of this project has provided an information base to support this work, and a possible model to help others as they develop systems to support CPD within their own organisations. 

Just one small caveat, if web based systems are going to be utilised to the full, then all potential users must have access to the web when they want it and this is clearly not the case at the moment in some Institutions.
4.5 Messages from the CPD perspective for the undergraduate Progress File

The following points are drawn from presentations and discussions at the project’s final conference in September 2002 which had as its theme: ‘The CPD Perspective: Key messages for implementing the HE Progress File’.

4.5.1. CPD and PDP processes have much in common.  This is so much the case that:

· Undergraduate Progress File may be easiest to implement in the first instance in disciplines linked to professional bodies, whose good practice in CPD will offer models and resources.  This is because 

· The undergraduate curricula for many vocational subjects are becoming more focussed on professional requirements.  

· CPD involves recording evidence of achieving competences and reflecting on practice.  
· Some colleagues have found that the ‘Professional Development’ tag motivates staff more strongly in relation to supporting PDP for undergraduates than does the ‘Personal Tutoring’ tag 

· All developers of PDP systems can learn from established and innovative practice in CPD.  This is because:

· CPD often includes activities across an array of arenas very similar to those in which students operate: learning in the workplace, informal self-directed learning, formal structured learning.  The key to it is raising unconscious learning to the level of consciousness

· The career development skills defined as the focus for CPD are very similar to the skills which successful students need: self-awareness, self-promotion, exploring and creating opportunities, action planning, networking, decision making, negotiation, political awareness, coping with uncertainty, development focus, self-confidence

· Mentoring is a standard and valued component in CPD.  The mentor may be a manager, a professional colleague, a partner; interacting with a mentor is about gaining ideas from another perspective, checking the reality of self assessment.  

· Statutory systems can provide a crucial framework to facilitate personal and professional development but they risk obtaining compliance without really helping the individual to learn; quality of engagement and support is all important

4.5.2  The value of considering the CPD perspective throws into stronger relief the importance of considering the employability perspective, more generally, which needs to inform thinking about the undergraduate Progress File.
This is because:
· In disciplines outside those related to professions, significant numbers of undergraduates undertake 20 hrs per week paid employment.
· If HE and FE are to draw more closely together in pedagogy and technology, HE needs to take much more account of CPD and of the employability dimension of student development, since practice in FE is much more strongly focused on employability, as many students in FE do not go on into HE but into work.

· Widening participation also requires HE to have a clearer employment focus.

4.5.3 Many organisations are now using the Internet to support  CPD
5.0   Continuation Strategy and Associated Activities

5.1 Continuation at the University of Newcastle upon Tyne
5.1.1 myPIMD and associated initiatives
The myPIMD website was publicised to the intake of over 200 new PRHOs in August 2002 by Moira Livingstone the Associate Dean (PRHO Training) for the Northern Deanery at the introductory session of the PRHO Shadowing Course. This is a specialist course providing an opportunity for new PRHOs to experience first hand the duties of their new post by “shadowing” the current postholder during the final weeks of their rotation. It is intended that this new intake of PRHOs will have access to the on-line CPD facilities from the start of their PRHO posts to the end of their current employment in the Northern Deanery, well beyond the end point of this project.

At the time of writing this report, the PIMD is in the process of negotiating a development grant from the local Workforce Development Confederation (WDC) to extend the site to the subsequent training grades (Senior House Officers and Specialist Registrars) to provide continued access to training information and reflective tools throughout the duration of their training in the Northern Deanery.

5.1.2 New project under FDTL4
Newcastle Medical School (School of Medical Education Development), along with its partners Sheffield and Leeds has been successful in obtaining funding under the above initiative for a joint project titled: Managed Environments for Portfolio-based Reflective Learning - Integrated Support for Evidencing Outcomes.  

The goal of the project is to develop and implement an Internet-based, database-driven portfolio system that utilises student learning experiences to trigger reflective episodes appropriate to the medical curriculum in which it is based. In keeping with the approach followed in this and the previous DfES funded project all systems developed will have to interoperate (using standards such as IMS) with the institutional MIS and other learning support systems (e.g. PDP). The intention being to produce a myCurriculum portal for students and staff in which reflective approaches will be encouraged from the outset of the medical education process. Due to the similarity of approach with the myPIMD site it is expected that the core of the undergraduate reflective record could feed through into the initial post-graduate training record as was illustrated in Section 2.0 of this report. 

A key aspect of the philosophy of this project will be to facilitate transferability to other medical and dental schools, and to subjects other than medicine, a strand of the project which will be facilitated by the links described in the following section of the report.

5.1.3 Department of Health and Workforce Development Confederation Links
As mentioned in Section 3.0 of the report, the Newcastle development team have made strong links with the Department of Health (DoH) and the WDCs. These organisations carry between them the responsibility for multi-professional education within the NHS. Apart from the specific initiative mentioned in Section 5.1.1 of the report, these links have not yet led to a development project, however the project has been disseminated to projects run by these organisations and has generated considerable interest. 

5.1.4  Development of  iPARS at the University of Newcastle
With institutional backing an iPARS system is under development at the University of Newcastle. The system is currently being piloted with a limited number of participating tutors but will be made available to the rest of the university in due course. The pilot system supports personal tutor announcements, sharing documents with tutors, and recording the minutes of personal tutorials. However, all students, once authenticated on the University’s Windows 2000 systems, are able to view tutor, course and module information as held on the University's corporate student management system.  The system will be rolled out on a voluntary basis initially.  It will be closely connected to the University’s Student Management system, which is currently under development, and the roll-out of iPARs is linked to the roll-out of the Student Management system.  It is recognized that different patterns of tutorial enegagement suit different subject areas and that one-to-one tutorials may be complemented by small group meetings, all supported by iPARS.  The current models are based on two to three short meetings at crucial points in the year.

5.1.5 Continuing work on interoperability 

Newcastle's contribution to the work of the IMS/CETIS Progress File Special 

Interest Group will continue through Paul Drummond's involvement as Chair of the Technical Group, and membership of the Professional Group of this JISC/CETIS funded project which is developing recommendations and extensions to the IMS specifications for the electronic transfer of student records between MIS and Learner Support Systems. The group has the specific remit to investigate support for the implementation of the UUK recommendations for Learner Transcripts and Personal Development Plans
5.1.6 Continuing input into the NHS Workforce Minimum Dataset group

The group will also continue to contribute to the National Health Service (NHS) Workforce Minimum Dataset group. The group is developing a minimum dataset to support workforce planning and training activities within Workforce Development Confederations. These organisations have the remit for planning and delivering workforce management across the NHS. This work also informs the development of the Electronic Staff Record Project which is developing staff records for all NHS employees and will record achievements, skills and competencies eventually forming the employee's gateway to the University of the NHS.
5.2 Continuation at the University of Nottingham

5.2.1 Continuation of the 16-19 strand

This is being funded for 02-03 by the University of Nottingham under its Widening Participation initiative, to develop further our collaboration with 16-19 education in Nottingham and nationally.  The collaboration with the DfES Progress File team and certain of the demonstration schools has been very fruitful and both sides see it as important to build further on this.  There is also further potential for local work of national importance, in that, with the co-operation of Excellence Challenge in the City of Nottingham, it is hoped to create a demonstration site at Nottingham for transition from PDP at 16-19 into ePARs in the University, with an emphasis on widening participation.  The Nottingham team has joined a Nottingham and Nottinghamshire Pathfinder bid to the DfES in relation to this.

5.2.2 Roll-out of ePARs at the University of Nottingham

The undergraduate ePARs system has been adopted by the University of Nottingham as the main arena within which Nottingham’s approach to the HE Progress File will continue to be developed, refined and delivered, addressing in future the expanding range of needs presented by the increasing diversity of the student body  This ongoing development is now supported by the University and seen as integral to the University’s student web portal which is under development.  ePARs pilots will involve 3000 staff and student users in 02-03, with a view to making ePARs available for all Schools who wish to use it in place of paper-based PARs from autumn 2003.

5.2.3 Further development of ePARs through a National Teaching Fellowship Project

The leader of the Nottingham team in the project is also holder of a National Teaching Fellowship (2000) for the PADSHE Skills Interface Project which is running 2001-03.  Through a partnership with the Students Union at the University of Nottingham and collaborative seminars with experienced colleagues across the sector, she is extending the ePARs concept to include the support of students’ skill development planning across the interface between academic learning and extra-curricula activities, including work experience.

5.2.4 A new phase of work on PGCE-ePARs and the NQTPDP

Continuation of the piloting and further development of PGCE-ePARs and the NQTPDP has been agreed for 02-03 with the School of Education at the University of Nottingham and partner schools, funded internally, with a new focus on supporting part-time PGCE students (mainly mature returners).   Further collaboration with national bodies, including the TTA, GTC and DfES, is under discussion. 

5.2.5 Continuing work on interoperability

Nottingham’s contribution to the work of the IMS/CETIS Progress File Special Interest Group will continue through Angela Smallwood’s membership of the Professional Group of this JISC/CETIS funded project which is developing IMS specifications to allow transfer between institutions of individuals’ transcripts and personal development records.

5.3 Access for end-users to the learning and expertise resulting from the project

· This project report is available in full on the project website at: 

http://www.internet-pars.ac.uk
· Staff of the project are available for further consultation by individual colleagues, HEIs, LTSN subject centres and other national groups.  Please contact either of the project directors:

Dr G.R. Hammond



Dr A.J. Smallwood

Head of School of Medical


Director of the PADSHE Project

  
   Education Development


Centre for Teaching Enhancement

Faculty of Medical Sciences 

University of Nottingham Jubilee Campus

  
   Computing Centre


Nottingham NG8 1BB

University of Newcastle upon Tyne

16/17 Framlington Place

Newcastle upon Tyne  NE2 4AB

Telephone: 0191 243 6176


0115 846 7300/1

Email:
g.r.hammond@ncl.ac.uk

angela.smallwood@nottingham.ac.uk
5.4  Networking and information arrangements in place for those interested in the work of the project
· Information, including a copy of this report, will continue to be available on the website until at least September 2004.  For anyone unable to access the online version, a CD-ROM copy of the web-site can be provided by the project team. To request a copy please contact Paul Drummond on +44 191 2225017, or fax +44 191 2225016.

· Further copies of this report are available from the website and from the project directors, addresses above

· The project has set up a JISCMAIL network for HEIs’ Progress File implementation officers at: HE-Progress-Files@jiscmail.ac.uk






















































































































� Internet-PARs: HEQED Recording Achievement Project 1998-2000


http://www.internet-pars.ac.uk/PAR_docs/info-pars-Final_Report.pdf





� National Committee of Inquiry in Higher Education; 1997


� Guidelines for HE Progress Files, Quality Assurance Agency for Higher Education, 2001. http://www.qaa.ac.uk/crntwork/progfileHE/guidelines/progfile2001.pdf





�  http://www.qaa.ac.uk/crntwork/benchmark/


� Tomorrow's doctors. Recommendations on undergraduate medical education. GMC, July 2002 http://www.gmc-uk.org/med_ed/





PAGE  
2

